Self-analysis based on Learning Outcomes: development level 1, year 1
The following pages outline the learning outcomes and indicators.
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Levels
The learning outcomes are evaluated at three levels. You must achieve level 3 at the end of your degree to qualify as a graduate teacher.
This form lists the Learning Outcomes and respective actions at level 1. These actions have been listed as indicators.
You should strive to achieve these indicators by the end of the first year of the bachelor's degree programme.

After performing this self-analysis, you will have an up-to-date picture of your own abilities. You will then be able to determine which areas you want to further develop. The next step is to prepare personal learning questions for your Learning Plan.

Assignment 1: Strengths and weaknesses:
Specify behind each indicator whether you think you are either strong or weak in this learning outcome. Rate your abilities on a scale such as plus / minus / neutral.
     
Assignment 2: Possible learning questions
Specify in the column beneath the professional task which possible learning questions you could ask regarding this professional task.



Self-analysis learning outcomes for teacher-training for lower secondary education
- development level 1, year 1 - 

	1. Designing MFL-education / Evaluating MFL-education

	Competency requirement level 1
	Strong / weak
(+ ± -)

	Define learning objectives (learning outcome D1)

	The student can formulate appropriate learning objectives for a lesson or lesson activity

Example indicators: The student...
· can formulate different types of learning objectives for a (self-designed) teaching activity according to SMART.
· makes learning objectives meaningful for learners.
· makes use of taxonomies (e.g. Bloom, RTTI, Miller, OBIT) as an aid in determining the level of mastery of the learning objectives.
	

	Possible learning question(s)

	

	Follows a systematic design cycle (learning outcome D2)

	The student can systematically design a lesson and/or lesson activity with associated learning materials

Example indicators: The student…
· can describe the various didactic strategies used at school.
· uses modern educational audio-visual and ICT resources or is studying their use.
· observes how other teachers construct lessons.
· develops appropriate material for a particular learning activity.
· substantiates every step of the design cycle (determining the initial situation, formulating objectives, choosing activities, evaluating and reflecting)
· makes a suitable time schedule for their own lessons and/or lesson components.
· examines and/or uses various design models, such as the Direct Instruction Model, TPACK and constructive alignment.
· aligns their lessons and/or lesson components with the school's educational concept.
· involves others in the design process (supervisors, learners)
	

	The student can systematically evaluate lesson activities.
Example indicators: The student…
· checks whether the learning objective has been achieved.
· incorporates activities to discuss the learning outcomes of a lesson (activity) with learners.
· evaluates lessons with the help of evaluation and reflection models.
· evaluates the time-schedule of the lesson or lesson activity.
	

	
Possible learning question(s)

	


	Communicatively tests and determines students’ learning progress (learning outcome E1)

	The student uses various methods of testing, assessment and evaluation

Example indicators: The student...
· checks tests in consultation with their mentor.
· discusses the results of tests with their mentor.
· invigilates tests.
· supervises tasks/assignments and assesses them in consultation with the mentor
	

	
Possible learning question(s)

	







	2. Implementation of the curriculum

	Competency requirement level 1
	Strong / weak
(+ ± -)

	Guides the development of students’ learning skills (learning outcome I1)

	The student develops the learning skills of learners

Example indicators: The student…
· helps learners to develop subject-specific skills, study skills and professional skills.
· assists teachers with the development of simple learning skills in learners.
· supervises learners in developing their study skills.
· tries to promote the independence of the learners
	

	Possible learning question(s)

	



	Guides MFL-learning processes (learning outcome I2)

	The student adequately conducts a lesson design or lesson activity

Example indicators: The student...
· has their own materials in order: assignments are prepared on time and has these to hand when needed.
· starts and ends lessons or lesson components according to the plan, but deviates from this plan when necessary.
· can apply at least one of the teacher's six roles in a lesson (host, presenter, didact, pedagogue, coach and reviewer).
· creates meaningful learning situations.
	

	The student supervises the learners’ learning processes

Example indicators: The student...
· assists during lessons given by one or more teachers at school.
· assists and encourages learners when using modern educational tools.
· supervises students in simple educational situations and ensures interaction with and between students.
· helps learners follow instructions and carry out assignments.
· practices giving constructive feedback.
· appreciates the input of students and is curious about their ideas.
examines the differences between students and the way in which teachers at school deal with these differences.
	

	Possible learning question(s)

	



	Organises MFL-activities (learning outcome I3)

	The student contributes to school activities

Example indicators: The student... 
· takes the initiative to participate in (school) activities.
· assists with the supervision of (school) activities
	

	Possible learning question(s)

	

	
Contributes to students’ personal development and their development as global citizens (learning outcome I4)

	The student contributes to the learners’ personal development and civic involvement

Example indicators: The student... 
· is a representative of socially responsible behaviour by being respectful and by adhering to the agreements and rules established at the school.
· observes how a teacher creates an atmosphere of mutual respect and interest.
· is aware of their own values and norms and discusses these with their mentor/colleagues.
· asks learners questions about their values and norms and considers the differences and similarities with their own.
	

	Possible learning question(s)

	





	Deals with diversity and promotes inclusion (learning outcome I5)

	The student establishes a bond of trust with learners, whereby they connect with the learners’ daily experience

Example indicators: The student...
· exhibits a clear interest in the learner’s lives.
· uses this interest to build a rapport with learners.
· conducts personal conversations with learners before or after class.
· talks to individual learners about their interests and life at home, etc.
· observes the characteristics of the various groups of learners at the school.
· forms an impression of the learners’ social and cultural background.
· describes the role of the school in the lives of its learners.
· appreciates the input of learners and is curious about their ideas.
· compliments the learners
	

	Possible learning question(s)

	

	Promotes a safe school environment (learning outcome I6)

	The student promotes a safe classroom and school environment 

Example indicators: The student... 
· observes the way other teachers deal with learners.
· is friendly towards learners.
· approaches learners in a positive manner.
· addresses undesirable behaviour among learners and rewards good behaviour.
· observes problematic behaviour of individual learners or of the group and discusses this with their mentor/supervisor.
· is concerned about learners, but also maintains a necessary distance.
· admits and reflects on their own mistakes.
· is authentic in their interaction with learners.
	

	The student recognises group processes and underlying mechanisms (emotions, interests, and roles of individual students)

Example indicators: The student... 
· encourages learners to critically assess their own and the group’s behaviour by asking them questions about their behaviour.
· observes how the learners respond to each other and different teachers within the context of the group.
· observes the various roles that specific students assume with the group.
· maps out the various relationships within a group by using a sociogram.
	

	The student measures their own convictions in relation to the school's pedagogical vision.

Example indicators: The student... 
· explores and studies the pedagogical climate at the school.
· shows how this research plays a role in the development of their own convictions.
takes the school's rules into account regarding interaction with learners.
	

	Possible learning question(s)

	




	3. Professional activities

	Competency requirement level 1
	Strong / weak
(+ ± -)

	Engages in professional development (learning outcome P1)

	The student presents themselves in a professional manner

Example indicators: The student…
· honours agreements and appointments that have been made.
· analyses situations from a teacher's perspective and no longer from a student's perspective 
· is aware of this change of perspective.
· acts in accordance with the role of a teacher within a group of learners.
· observes other teachers in terms of their planning and organisation of different teaching methods or activities.
· reflects on the lesson and/or lesson activity.
· is transparent and willing to critically evaluate their own actions.
· actively asks for feedback and applies it within their personal development.
· gives and receives feedback.
· works well together with others and is helpful.
	

	The student assesses their work critically and uses evaluation, reflection and the feedback from others to further develop their skills

Example indicators: The student ...
· determines their own learning plan.
· reflects on their own strengths and weaknesses.
· shows an inquisitive attitude towards experiences in the workplace.
· can set priorities and efficiently allocate the available time to tasks.
does not take on more tasks than they can handle.
	

	Possible learning question(s)

	





	Uses their research capabilities to improve MFL-education (learning outcome P2)

	The student keeps an eye on developments and trends within their field and education in general

Example indicators: The student... 
· is curious.
· reads literature relevant to their subject and profession.
· attends meetings about education, both during their degree programme and at the internship school.
	

	The student has information literacy skills

Example indicators: The student… 
· searches (with assistance) for information in the library, databases, and internet to answer simple, given questions.
· processes the information found with a critical eye. 
	

	The student demonstrates a constructive critical attitude

Example indicators: The student... 
· questions learners and teachers at their internship school about how and why they deal with various things in a certain way.
· seeks to substantiate their findings.
	

	The student acts in an ethical manner

Example indicators: The student…
· acts in accordance with the GDPR
· considers the consequences that data collection can have for learners and colleagues.
· describes a practical situation in a neutral manner by withholding their own judgement and ensuring the anonymity of those involved.
	

	Possible learning question(s)

	






	Develops their professional identity (learning outcome P3)

	The student uses ethical considerations and a personal vision to guide their own actions in educational situations

Example indicators: The student...
· has developed their own vision of the role and tasks of the teacher, including their own role as a teacher.
· investigates and critically evaluates their own performance.
· reflects on their own actions within the context of professional moral dilemmas.
· reflects upon and/or temporarily sets aside their own opinion and vision when necessary.
· is willing to look at professional moral dilemmas and issues from multiple perspectives.
	

	Possible learning question(s)

	

	Communicates professionally (learning outcome P4)

	The student’s spoken and written communication in the target language is professional (at level B2 minimum)

Example indicators: The student…
· writes clear, well-structured texts for each relevant target group (learners, colleagues, parents).
· follows the discussion of their interlocutors in every context (learners, colleagues, parents).
· gives clear presentations, suitable for the relevant target group (learners, colleagues, parents).
	

	Possible learning question(s)

	



image1.png
LEARNING OUTCOMES
For the Bachelor Degree Teacher Education in E N G I-ISH

Designing MFL-education / Evaluating MFL-education Mastery of the subject
Defines MFL learning objectives and curriculum S1. Language skills
The MFL teacher structures the curriculum for the subject/s and/or formulates lear: The English teacher has a proficient, CEFR level C2, command of all
within the curriculum on the basis of recent insights into subject methodology and linked to the English language skills.
core objectives, end objectives and CEFR goals (Common European Framework of Reference), 52, Ling E
communicative language and content goals, exam programmes, qualification portfolio and cross- The English teacheris able to describe the sounds, forms and phrases |11
curricular themes. contrastively, using correct terminology w §
Follows a systematic design cycle s3. Culture %S
The teacher follows the complete design cycle (analyse, design, implement, evaluate and adjust) The English teacher has a broad, current and historical knowledge of the |/ £ "/
‘when developing the learning plan, and incorporates contemporary or innovative teaching English-speaking cultural area (country, society, history and geography) |\ =]
2 R e T T, e el e s4. Literature 5 8
@ Communicatively tests and determines students’ learning progress The English teacher has knowledge of literary movements and their =
S m The teacher designs communicative tests, assesses the results, and analyses and evaluates the canonical texts and are able to systematically analyse and interpret these [(7Z)
_g 9' aggregate of these assessments to systematically monitor the learning, behaviour and personal and other types of texts.
o development of students.
T2
3 g Implementation of MFL-education
g Guides the development of students’ learning skills Professional attitude and conduct
o The teacher places students' learning processes at the centre of their teaching and encourages  p1. Engages in professional development
shared responsibility among students. The teacher uses effective strategies to assess the Tt rnr i e el Eeh G
development of learning skills, digital competence and self-regulation of students. T e e e e e e e et | <
Guides MFL-learning processes professional, pedagogical and cross-curricular aspects for their own £
The teacher supports students in acquiring knowledge and skills and uses insights from subject e et e Wt A o ] %
methodology. The teacher has a toolbox with a variety of didactic methods and aids that they use e e e e e el (e 02
purposefully, depending on what they want to achieve in a particular context. eI T e T RSSO T2 e e R T e a8
Organises MFL-activities T e uw £
The teacher organises their own work and educational a P2. Uses their research capabilities to improve MFL-education 9: C
[

outside school and takes shared responsibility for the functioning of the school organisation. e e T AL
education in practice.
Contributes to students’ personal development and their development as global P3. Develops their professional identity
citizens The internationally oriented teacher shapes their actions in teaching
The teacher actively stimulates students’ personal development and encourages students to situations on the basis of a personal vision and ethical considerations, is
o become conscientious global citizens in a diverse society, by making connections with students’ able to make their actions explicit and justify them, and is able to place
38 personal experiences, their professional identity and/or further study, other school subjects, and a their own professional image in an intercultural or international
S5 broader social context. perspective. ES,
+12/ 15, Deals with diversity and promotes inclusion P4. Communicates professionally gz8
30 The teacher builds a meaningful relationship with students, values diversity, signals areas for The MFL teacher’s spoken and written communication in the target B
§ g development, and creates fair educational chances, so that all students can reach their full language is professional: C2 level English imadid
=

potential.

Promotes a safe school environment

The teacher promotes the living and learning climate in a group and in the school, in cooperation
with students, colleagues and parents.

I'U




