[bookmark: _heading=h.gjdgxs]Self-analysis based on Learning Outcomes: development level 3, year 4

The following pages outline the learning outcomes (derived from the competency requirements) and indicators to be used by teachers. They have been arranged according to specific professional tasks, with corresponding indicators for each level and year group included under each professional task. There are three levels and you must achieve level 3 by the end of your degree in order to qualify as a graduate teacher. 
The indicators suggest possible actions and activities appropriate to the professional task for a year 4 student. Importantly, by the end of year 4, you should show an ability to teach independently and take responsibility for several classes, in line with commencing your career as a graduate teacher.

The assignments that you will find further on in this document are intended to help you gain insight into your own current skills: 
· To what extent have you mastered the teacher tasks?
· In which areas do you require further development?
     
After performing this self-analysis, you will have an up-to-date picture of your own abilities regarding the described competency requirements. You will then be able to determine which areas you want to further develop over the coming period. The next step is to prepare personal learning questions for your Learning Plan.

Step 1: Strengths and weaknesses:
· [bookmark: _heading=h.30j0zll]Specify behind each indicator whether you think you are either strong or weak in this particular learning outcome. Try to use a binary or simple assessment, in order to arrive at a thorough analysis of your abilities. For example, rate your abilities on a scale such as plus / minus / neutral.

Step 2: Possible learning questions
· Specify in the column beneath the professional task which possible learning questions you could ask regarding this professional task.
     
Self-analysis learning outcomes for teacher-training for lower secondary education
- development level 3, year 4 - 

	1. Designing MFL-education

	Competency requirement level 3
	Strong / weak
(+ ± -)

	Defines MFL learning objectives and curriculum (learning outcome D1)
	

	The MFL teacher-in-training designs curricula for their own subject and/or formulates learning objectives within curricula, based on current insights into subject teaching and related to the core objectives, attainment targets, examination programmes or qualification dossiers and cross-curricular themes.
Example indicators: The teacher-in-training…
· formulates differentiated learning objectives and designs varied learning tasks that meet the educational needs of students
· gives shape to the development of learning lines related to the core objectives, attainment targets, examination programmes or qualification dossiers for their discipline and is also able to develop themes that transcend disciplines.
· demonstrates in their actions that they incorporate the theoretical knowledge gained during the course in their teaching practice (transfer)
	


	Possible learning question(s)

	

	Follows a systematic design cycle (learning outcome D2)
	

	The teacher-in-training goes through the full design cycle (analysis, design, implementation, evaluation, and adaptation) when designing a curriculum and develops contemporary or innovative teaching materials that are appropriate, effective, transferable and tailored to the needs of the individual student.
Example indicators: The teacher-in-training …
· makes adequate use of various design models in developing education 
· uses teaching materials and activities in a well-considered and effective manner
· applies differentiation and develops materials or adapts existing educational materials accordingly
· develops teaching material (together with colleagues) or adapts material on the basis of evaluations and ensures that this material is transferable
· aligns their curriculum in with the educational concept of the school
	

	The teacher-in-training can systematically evaluate teaching activities  
Example indicators: The teacher-in-training …
· can evaluate lesson series with the aid of evaluation and reflection models
· can use a learner monitoring system as part of evaluation and improvement
· uses feedback from learners and supervisors in the evaluation and can demonstrably incorporate this feedback in the following lessons
· can evaluate own education based on (formative) test results.
	

	
Possible learning question(s)

	


	2. Implementation of the curriculum

	Competency requirement level 3
	Strong / weak
(+ ± -)

	Guides the development of students’ learning skills (learning outcome I1)
	

	The teacher-in-training employs strategies to develop learning skills, digital literacy, and self-regulation in students. 
Example indicators: The teacher-in-training...
· promotes the independence of students and makes them responsible for their own learning process with attention to 21st century skills
· gives constructive and purposeful feedback to the learners on process, product and person 
· identifies problems in the development of the self-regulating capacity of learners and provides feedback to them on self-regulation
	

	Possible learning question(s)

	


	Guides MFL-learning processes (learning outcome I2)

	The teacher-in-training purposefully implements insights from didactics and methodology in order to support learners in acquiring the subject matter. 
Example indicators: The teacher-in-training...
· helps students develop professional, learning and vocational skills
· can flexibly and appropriately assume different teacher roles within a lesson
· takes account in their didactic approach of differences between learners in terms of level, age, gender and cultural background
· can adapt the learning process to the level of students' language development and encourages language and understanding development through interaction, context and language support
· can adapt to the needs of the group and can deviate from the teaching method if necessary
	



	The teacher-in-training guides the learning processes of learners
Example indicators: The teacher-in-training...
· helps their learners develop learning strategies and study skills (learning to learn)
· has high expectations of their learners
· gives learners space and supports autonomy
· makes the learning process and the learning result visible and creates meaningful learning situations in which learners can contribute their own learning objectives 
	

	Possible learning question(s)

	


	
Organises MFL-activities (learning outcome I3)

	The teacher-in-training organizes their own educational activities
Example indicators: The teacher-in-training...
· sets an example 
· keeps the school administration up to date (e.g. absence, grades, homework in Magister)
· monitors and evaluates the time planning for their own work 
· plans and carries out entire projects and/or series of lessons
	

	The teacher-in-training contributes to school activities
Example indicators: The teacher-in-training...
· participates in general educational tasks, such as team or section meetings
· takes care of the environment (maintenance room)
· supervises and initiates a role in the organization of school activities e.g. open days/sports days
	

	The teacher-in-training works together with colleagues
Example indicators: The teacher-in-training...
· takes initiatives and makes proposals for collaboration with colleagues, where possible cross-curricular
· contributes to the implementation of educational innovation within the school
· takes initiatives to improve education by proposing (subject) didactic innovations, shares knowledge with the team and learns from colleagues
	

	The teacher-in-training collaborates with their teaching context
Example indicators: The teacher-in-training...
· conducts (under the direction of their mentor) parent meetings and uses relevant conversation skills and techniques in doing so
· uses the school's environment for applications in their own subject/area of learning and, where possible, incorporates subject content in extra-curricular activities
· keeps in touch with persons/institutions who act as clients from outside the school (e.g. contact with a work placement company of learners)
	

	Possible learning question(s)

	


	
Contributes to students’ personal development and their development as global citizens (learning outcome I4)

	The teacher-in-training contributes to the personal and civic development of their learners
Example indicators: The teacher-in-training...
· fosters an atmosphere of respect and interest in one another by treating learners as equals
· recognises and acknowledges their own emotions and the emotions of others in relation to social issues
· uses working methods that contribute to the personal development of learners and offers learners the opportunity to learn to express and substantiate their own opinions through, for example, dialogues and debates 
· sets clear boundaries and monitors them
· can suspend their own judgement, giving learners the freedom to formulate their own answers
	

	Possible learning question(s)

	





	
Deals with diversity and promotes inclusion (learning outcome I5)

	The teacher-in-training is able to build a trusting relationship with learners, connecting with the learner’s life experiences.
Example indicators: The teacher-in-training...
· establishes contact and builds up a sustainable relationship of trust with learners, both individually and in a group
· recognises and names behavioural patterns of individual learners and groups and makes these transparent for learners. They know how they can improve these patterns if necessary
· can justify how they deal with their groups and individual learners. In doing so, they make use of relevant theoretical and methodical insights.
	

	The teacher-in-training identifies development needs.
Example indicators: the teacher-in-training...
· takes account of learners with behavioural or learning problems within their education
· can write and carry out treatment plans 
(under the guidance of the mentor)
· recognises various forms of disadvantage and excellence in pupils and can take action in this respect
	

	Possible learning question(s)

	


	Promoting a safe school environment (learning outcome I6)

	The teacher-in-training can promote a safe classroom and school environment
Example indicators: The teacher-in-training...
· sets rules and discusses these with the learners
· ensures a safe learning environment in which mistakes can be made
· can deal with rules flexibly and has alternatives for action at their disposal
· is authentic in their contact with learners
· works from their own pedagogical vision and can justify their pedagogic views and chosen approach
	

	The teacher-in-training can guide group processes and underlying mechanisms (emotions, interests and roles of individual students)
Example indicators: The teacher-in-training...
· stimulates students to think critically about their own behavior and group behavior and encourages students to communicate about this in the group
· stimulates students to think critically about their own behaviour and group behaviour and encourages students to communicate about this in the group
· addresses a group about group behaviour; validates, provides feedback and, confronts in the discussion of problems with individual and groups of students
	

	The teacher-in-training is able to consolidate both their and the school's pedagogical vision
Example indicators: The teacher-in-training...
· uses (school) rules and procedures in the classroom in a consistent way
· works within the framework of the school rules with their own pedagogical vision
	

	Possible learning question(s)

	




	3. Evaluating MFL-education

	Competency requirement level 3
	Strong / weak
(+ ± -)

	Communicatively tests and determines students’ learning progress (learning outcome E1)
	

	The teacher-in-training designs tests, assesses the results, and analyzes and evaluates the aggregate of these assessments to systematically monitor the learning, behaviour and personal development of students.
Example indicators: The teacher-in-training...
· creates tests, including assessment models if permitted, in line with the school's testing policy 
· makes a considered choice of formative or summative testing 
· interprets test results and adapts teaching accordingly 
· develops (practice-oriented) tests based on a taxonomy including an assessment form at the right level and appropriate to the learning goals
· shares test results transparently and appropriately with learners and colleagues 
· ask for support and regular feedback from the supervisor and learners on the above example criteria.
	

	Possible learning question(s)

	




	
4. Professional activities

	Competency requirement level 3
	Strong / weak
(+ ± -)

	Engages in professional development (learning outcome P1)
	

	The teacher-in-training adopts a professional attitude and uses their own reflection and feedback from others to develop further
Example indicators: The teacher-in-training...
· can explain, justify and evaluate their actions based on a personal vision 
· can work together effectively
· works on their development in a planned way and uses the framework provided by the school for this purpose
· knows the limits of their own influence
· will not take on more tasks than they are capable of
· is self-directed in their development
	

	Possible learning question(s)

	





	
Uses their research capabilities to improve MFL-education (learning outcome P2)

	The teacher-in-training keeps track of developments and trends within their subject area and education in general 
Example indicators: The teacher-in-training... 
· reads professional literature  
· attends meetings on education at the study programme and the school
· participates in professionalization activities within the school
	


	The teacher-in-training has information literacy skills
Example indicators: The teacher-in-training...
· independently searches for information in media library, databases, and the Internet to answer questions of their own 
· critically considers the information found
· can apply the APA guidelines
	

	The teacher-in-training demonstrates a constructive critical attitude
Example indicators: The teacher-in-training...
· looks at an issue in practice from different perspectives and makes an inventory of different opinions
· looks critically at existing practices and compares these with what is known from research
· asks questions and collects data in a practice context to gain a better understanding of an issue before devising a solution
	

	The teacher-in-training acts in an ethical manner
Example indicators: The teacher-in-training...
· acts in line with the GDPR
· considers what consequences the collection of data may have for learners and colleagues
· describes a practical situation neutrally, without the student's own judgement and ensures anonymity of those involved
	

	Possible learning question(s)

	


	Develops their professional identity (learning outcome P3)

	The teacher-in-training uses ethical considerations and a personal vision to guide their own actions in educational situations
Example indicators: The teacher-in-training...
· reflects on their own actions in professional moral dilemmas and is able to justify their actions to stakeholders and act appropriately as a result
· is prepared to critically question their own moral views and those of others 
· is aware of their own cultural programming (cultural bias) and is therefore able to use their own intercultural or international experiences in their lessons
	

	
Possible learning question(s)

	





	Communicates professionally (learning outcome P4)

	The teacher-in-training’s spoken and written communication in the target language is professional (at level C1 minimum)
Example indicators: The teacher-in-training...
· can write clear, well-structured texts for the target group (pupils, colleagues, parents)
· can take notes so that they can also be used by others, reporting on conversations, lectures, etc
· can express themself fluently and spontaneously
· can follow contributions by conversation partners and ensures that all interlocutors can follow the discussion (learners, colleagues, parents) 
· takes responsibility for the continued development of their language use and is aware that this takes time and effort
· takes non-verbal aspects of communication into account
	


	Possible learning question(s)

	




