Internship Evaluation Form Professional Development 4B – FT & PT – 2023-2024
BASED ON SBL TEACHING COMPETENCIES
To be completed by the student and internship mentor	

Introduction:
During Professional Development 4B, your performance as a (prospective) teacher at your internship location are assessed. 
The assessment of your internship is substantiated in this evaluation form. The form consists of two parts:

I. Conditions for the assessment of Professional Development 4B
With this checklist, your internship mentor indicates if you meet the required conditions in order to be assessed.
II. Performance at the internship school year 4
On this form, you complete the first column yourself before then asking your internship mentor to complete the second column and the evaluation advice including a mark for the teacher-in-training’s performance during the internship.

You will upload the Internship Evaluation Form completed by yourself and your mentor, along with the other required documents, to OnStage under the tab: “Module B: Upload final product(s) including Internship Mentor's recommendation for evaluation.”

III. Completion of PD4B
If both the Internship Evaluation Form Parts I and II and the lesson observation are complete and at or above the required level then your internship supervisor will enter as assessment of ‘Pass/Complete’ in OnStage and Osiris.



I. Conditions for the assessment of Professional Development 4B

	Date
	Click or tap to enter a date.
	Name of the student and student number
	

	Name of the school
	

	Name and signature of the internship mentor
	



To be completed by your internship mentor:

	
	fulfilled
	not fulfilled

	The student has been at the internship location for a sufficient length of time for their development, knowledge, skills and attitude to be reliably evaluated (1 day = ± 7 hours):
· full-time: 4 days per week (block-schedule) or 2.5 days per week (year-schedule)
· part-time: at least 20 days (spread over at least 6 weeks)
	☐	☐
	The student observes the agreed hours.
	☐	☐
	The student has communicated well about any absence or late arrival.
	☐	☐
	The student has undertaken the agreed activities.
	☐	☐
	The student has prepared and carried out at least enough lesson/coaching hours:
· full-time: 10-12 per week (block-schedule) or 6-8 per week (year-schedule) at least 50% of which in their own subject and chosen specialisation (GSE / VE)
· part-time: at least 40 of which 100% should be in their own subject and at least 50% in their chosen specialisation (GSE / VE)
	☐	☐
	The student has prepared their lessons well.
	☐	☐
	The student has evaluated their activities and classes with their mentor on a weekly basis.
	☐	☐
	The student demonstrably learns from their experiences and/or the feedback they have received.
	☐	☐
	Any comments or explanation:






II. Performance at the internship school year 4

1. This form about the performance of the teacher-in-training during their internship will be completed twice during the year by the teacher-in-training themselves and by the internship mentor (IM):
a. upon completion of Professional Development 4A (halfway through year 4) in the form of development-oriented advice.
b. upon completion of Professional Development 4B (at the end of year 4) in the form of evaluation advice.
2. The teacher-in-training should fill the form in first (digitally) using the steps below, followed by the mentor in the same way.
a. The grey rows in the table below indicate an SBL competence. Under each competence there are one or more rows with statements in bold and example indicators (i.e. descriptions of the sort of knowledge and behaviour expected from teachers-in-training at this level). For each of the statements in bold, reflect on whether you feel you/the teacher-in-training is functioning at the correct level for year 4; the example indicators can provide support with this. Each statement in bold (i.e. not the example indicators underneath) should be given a score of: 
· NY: not yet at the required level – you/the teacher-in-training do/es not yet demonstrate this behaviour consistently in situations which require it, attention to development required
· AT: at the required level – you/the teacher-in-training consistently demonstrate/s this behaviour
· AB: above the required level – you/the teacher-in-training have/has mastered this behaviour, and are/is developing/demonstrating behaviours fitting the next level.
b. In addition, you/the teacher-in-training can explain your analysis by describing what, in your opinion, are points for attention and/or success.
3. Afterward the form has been completed by both the teacher-in-training and their mentor, the mentor should fill in the evaluation and development advice.
The following final evaluation guidelines apply at the end of the B-module: 
· Not yet at the required level – the teacher-in-training has scored NY on 8 or more categories
· At the required level – the teacher-in-training has score fewer than 8 NY
· Above the required level – the teacher-in-training has scored fewer than 8 NY PLUS 12 or more AB.
4. The teacher-in-training and mentor should review the completed form together, and discuss any noticeable similarities, differences and the areas for development.


	1. Interpersonal
	at the end of Professional Development
	4A
	4A
	4B
	4B

	
	
	student
	IM
	student
	IM

	The student addresses learners about undesirable behaviour and rewards good behaviour
Example indicators, the student…
· makes rules and discusses these with learners
· can be flexible with rules and has alternative actions available
· can justify their behaviour from theoretical and methodical insights
· has an eye for class management
	
	
	
	

	The student builds a bond with individual learners and groups of learners
Example indicators, the student…
· effectively communicates by using verbal and non-verbal techniques
· recognises and names behavioural patterns of individual learners and groups and makes these transparent to other learners. They know how to improve certain things if necessary.
· can justify why they deal with groups and individual learners. They make use of relevant theoretical and methodological insights to do this
	
	
	
	

	The student shows learners how to behave socially
Example indicators, the student…
· ensures learners respect each other and themself 
· discusses communication and manners 
· encourages effective communication by for instance listening, summarising and asking questions both on a level of content and involvement
	
	
	
	

	Explanation:



	2. Pedagogically
	at the end of Professional Development
	4A
	4A
	4B
	4B

	
	
	student
	IM
	student
	IM

	The student links up with the experiential world of learners
Example indicators, the student…
· takes into account differences between learners on a social, emotional and cultural level
	
	
	
	

	The student values the contribution from learners and is curious about their ideas
Example indicators, the student…
· in their acts of pedagogy, makes effective use of differences between learners
· helps participants (adult education) in the development of their professional identity
· systematically uses learner input in the educational process
	
	
	
	

	The student links their own convictions to the pedagogical assignment of the school
Example indicators, the student…
· is aware of their own professional views, values and standards and lets learners and colleagues know
· can justify their pedagogic views and the chosen approach using relevant theoretical and methodological insights
	
	
	
	

	The student encourages learners to critically think about their own behaviour and the group’s behaviour and to communicate about that in class
Example indicators, the student…
· regularly stimulates learners to think critically about their views and behaviour and encourages learners to communicate about this in the group
· challenges learners to think along about their own development and education processes

	
	
	
	

	Explanation:



	3. Vocational and subject-didactic
	at the end of Professional Development
	4A
	4A
	4B
	4B

	
	
	student
	IM
	student
	IM

	The student uses a range of teaching strategies and teaching activities such as problem-based learning, natural learning, whole-class learning, social and cooperative learning
Example indicators, the student…
· can justify their subject-specific and didactic views
· can justify how they handled a group of learners using current theoretical and methodological insights
· designs learning activities that are meaningful within the perspective of the learner/participant’s career
	
	
	
	

	The student uses modern audiovisual and ICT educational resources
Example indicators, the student…
· adjusts existing resources and expands on them with their own input (questions, suggestions, examples, AV and IT aids)
	
	
	
	

	The student helps learners to develop subject, learning and professional skills
Example indicators, the student…
· designs varied learning tasks for the subject/learning field
· teaches learners learning skills (e.g. learning for the test, summarising)
· discusses test in a reflective manner
· encourages learner independence
· talks to learners about their competencies
·     reflects systematically with learners on learning results and the accompanying process
· analyses (subject-specific) learning problems and adequately deals with that using pointed assignments and questions
	
	
	
	

	The student takes differences into account
Example indicators, the student…
· creates the preconditions (atmosphere, organisation, assignments, materials and machines) that allow learners to work independently, so that they can learn at their own speed and in their own way
· knows individual learners’ strong and weak points and knows how they have to encourage their learning
· designs various learning pathways in order to accommodate differences between learners
	
	
	
	

	The student uses different methods to test, assess and evaluate learners
Example indicators, the student…
· develops assessment instruments in cooperation with colleagues, 
· can justify their choices for certain types of testing
· evaluates learner’s learning processes and learning results
	
	
	
	

	Explanation:



	4. Organisational
	at the end of Professional Development
	4A
	4A
	4B
	4B

	
	
	student
	IM
	student
	IM

	The student promotes task-oriented working
Example indicators, the student…
· offers organisational forms, learning tools and learning materials that support the learning goals and activities
· consistently applies procedures
· can justify their approach to class management and the organisation of their education
	
	
	
	

	The student is able to prioritise and to efficiently organise the time available for tasks
Example indicators, the student…
· improvises in unexpected situations in a professional manner and clearly prioritises when doing so
· prioritises and divides available time efficiently for both themself and learners
· checks schedules and plans with the learners
	
	
	
	




	The student contributes to school activities
Example indicators, the student…
· Takes initiative and makes propositions
	
	
	
	

	Explanation:



	5. Collaboration with colleagues
	at the end of Professional Development
	4A
	4A
	4B
	4B

	
	
	student
	IM
	student
	IM

	The student shares knowledge with the team and learns from colleagues
Example indicators, the student…
· asks for help and offers colleagues help
· puts team interest ahead of personal interest
· justifies their views and working method concerning working with colleagues within the school organisation
	
	
	
	

	The student contributes to collaboration projects in the team, within the fields of expertise and the learning areas as well as cross-curricular
Example indicators, the student…
· takes responsibility for the tasks (of others)
	
	
	
	

	The student contributes to ideas about educational innovation
Example indicators, the student…
· contributes to the development and improvement of their school
	
	
	
	

	The student takes part in general educational tasks
Example indicators, the student…
· works according to agreements, procedures and systems in force within the organisation, such as student tracking systems
	
	
	
	

	Explanation:



	6. Collaboration in the school environment
	at the end of Professional Development
	4A
	4A
	4B
	4B

	
	
	student
	IM
	student
	IM

	The student uses the school environment as a source of knowledge and as an opportunity to apply knowledge and skills
Example indicators, the student…
· examines the application of their own subject/learning area in the school environment 
· develops and executes projects with the cooperation of institutions/companies in which learners can apply the subject/learning area
· maintains contact with people/institutions that could act as clients in the context of natural learning
	
	
	
	

	The student maintains contact with parents and carers of learners
Example indicators, the student…
· carries out parent-teacher meetings and uses relevant conversational skills and techniques
· consults information already present, registers new information and enables others to make use of it
· justifies professional views to parents and other interested parties and if necessary adjusts their work in consultation 
	
	
	
	

	Explanation:





	7. Reflection and development
	at the end of Professional Development
	4A
	4A
	4B
	4B

	
	
	student
	IM
	student
	IM

	The student draws up their own personal development plan
Example indicators, the student…
· systematically works on their development and makes use of the framework the school offers (e.g. POP. Team development plan, IBP)
· verbalises what they think important in the teaching profession and which values, standards and educational views form their basis
	
	
	
	

	The student finds a balance between commitment and professional distance
Example indicators, the student…
· is sympathetic towards learners but does not take over responsibilities from them 
· knows the limits of their own influence
· refers students with problems to the appropriate support on time without taking on the role of care provider themselves
	
	
	
	

	The student builds up and maintains a relevant network of colleagues
Example indicators, the student…
· makes use of various possibilities to develop themself, such as keeping up with the literature, taking training courses and education, but also participating in innovation projects and research and taking up new tasks
· is open to other views and ideas and actually tries them out
	
	
	
	

	The student assesses their work critically and uses evaluation, reflection and feedback from others to continue to develop themself
Example indicators, the student…
· gears their development towards school policy
	
	
	
	

	Explanation:



	8. Investigative practices
	at the end of Professional Development
	4A
	4A
	4B
	4B

	
	
	student
	IM
	student
	IM

	Information skills
Example indicators, the student…
· independently seeks information in the library, using databases and on the internet in order to answer their own questions
· critically analyses the information gathered 
	
	
	
	

	Displays a critical attitude
Example indicators, the student…
· has a critical look at existing practices and compares this to research findings
· asks questions and collects information in a practical context in order to gain more insights regarding a matter before a solution is come up with
	
	
	
	

	Ethical practices
Example indicators, the student…
· paraphrases and quote sources used in written pieces in a way that does justice to the content
· weighs various interests of learners and colleagues when designing a professional product
· reports honestly and objectively
	
	
	
	

	Study for the benefit of research
Example indicators, the student…
· carries out exploratory research with assistance, to support the creation of a professional product within their own school practice
· ensures a logical and consistent path from question to answer 
· justifies the chosen methods and data collection and analysis
· shares the outcomes with all interested parties
· 
	
	
	
	

	Written reports
Example indicators, the student…
· writes a report about the professional product developed in which the product and the exploratory research is clearly described and adequately justified based on the theory and exploratory research 
· evaluates the created product in the report 
· reports about both the exploratory and evaluating research
· is critical of own conclusions based on reliability and validity
	
	
	
	

	Presentation
Example indicators, the student…
· presents the professional product at the internship or to other people than fellow students
	
	
	
	

	Explanation:



	
	Not yet at the required level
	At the required level
	Above the required level

	Total
	
	
	



The following final evaluation guidelines apply at the end of the B-module: 
· Not yet at the required level – the teacher-in-training has scored NY on 8 or more categories
· At the required level – the teacher-in-training has score fewer than 8 NY
· Above the required level – the teacher-in-training has scored fewer than 8 NY PLUS 12 or more AB.

	Evaluation advice at the end of Professional Development 4B:

	Evaluation advice based on teacher-in-training’s performance at the internship:                                                       
	☐ Not yet at the required level
☐ At the required level  
☐ Above the required level

	Motivation for this advice:






Areas for development:






Signature of the internship mentor: 

Date: Click or tap to enter a date.







